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* What is Transition?

Thank you!!!! You’re the BEST

Teaching Points

* What are Transition assessments?
* What should Transition look like in the IEP?

Kathy Davidoff, Lisa Lappi,
Maija Cirulis-Gooch

* What is the process?
* Questions

Transition Planning Process

Identify Preferences, Interests and Needs
Using Age Appropriate Transition Assessments

Implement IEP
Instruction • Community Experiences • Related Services •
Functional Evaluation • Goals & Objectives • Courses of Study •
Interagency Linkages

Develop a Vision for the Future
Evaluate Results
Develop Transition IEP
Measurable Postsecondary Goals
Transition Services & Course of Study
Goals, Objectives/Benchmarks
Interagency Linkages

Reconvene the IEP Team
Expand Upon Existing IEP
Reevaluate & Revise Annually
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Transition Taxonomy For Transition
Programming

Purpose and the Why
A primary purpose of IDEA is to ensure
that all children with disabilities have
available to them a FAPE that emphasizes
special education and related services
designed to meet their unique needs and
prepare them for further education,
employment, and independent living.

• Based upon "student
• All activities & services within

strengths & needs, taking
into account student
preferences and interests“

Transition
is
ResultsOriented

• Focus on the vision for the
future
• Dreams should be at the
center of transition
planning

the school = course of study

Transition is
Coordinated

• Link with agencies and service
providers providing transition
services
• Work with outside agencies
(including inviting to IEP
meetings).

• Students must be actively
involved in educational
and transition planning

Focusing on Transition
Changes How We
Provide Services

Transition
is StudentCentered

• Postsecondary ed., living,
employment, and full
participation in the
community
• Accountable for programs
leading to successful
outcomes
• IEP reflects what the
student is expected to know
or be able to do

Beginning no later
than the first IEP
in effect when the
student turns 16
and annually
thereafter –
(Section 614)

A student's IEP must include
appropriate measurable
postsecondary goals based upon
age-appropriate transition
assessments related to training,
education, employment, and where
appropriate, independent living
skills. The IEP must include those
transition services (including
courses of study) needed to assist
the student in reaching
postsecondary goals.

• IEP = transition IEP
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(A) is designed to be within a resultsoriented process that is focused on
improving the academic and
functional achievement of the child
with a disability to facilitate the
child’s movement from school to
post-school activities, including
post-secondary education,
vocational education, integrated
employment (including supported
employment), continuing and adult
education, adult services,
independent living, or community
participation.”

Definition of
Transition
Services
(Section 602, (34)
“A coordinated set of
activities for a student
that –

Critical Elements of Transition

(B) based on the individual child’s
needs, taking into account the child’s
strengths, preferences, and interests;
and

Definition of
Transition
Services
(Section 602, (34)

(C) includes instruction, related
services, community experiences,
the development of employment
and other post-school adult living
objectives, and when appropriate,
acquisition of daily living skills and
functional vocational evaluation.

“A coordinated set of
activities for a student
that –

Critical Elements of Transition:
Assess for Quality

• Planning early
• Person-centered
Approach to Planning
Transition
Planning

• Outcomes tied to
Vision for future
• IEP focuses on
outcomes

Family
Involvement
Transition to
Adulthood

Inclusion,
Access &
Accountability

• Service coordination

Person-Centered Planning
Resources

Transition to
Adulthood

• Postschool outcomes
data

http://www.transitioncoalition.org/c
giwrap/tcacs/new/resources/resource
s/index.php

http://www.psocenter.org/cofp.html

Critical Elements of Transition

Critical Elements of Transition:
Assess for Quality

• Family members
attend meetings

Knowing Families: Family Systems Framework
Family Characteristics

• Flexible to meet
with families
Family
Involvement

Transition to
Adulthood

• Documentation in the
IEP

Postschool Outcomes Study
Resources:

Curriculum
&
Instruction

• Transition = family
as a whole

• Description of the family
• Personal characteristics
• Special challenges

Cohesion

• Involved in
decisions

Family Interaction
Extended
Family

• Agreement on
outcomes

Transition to
Parent-child
Adulthood

Adaptability

Marital

Family
Involvement

Siblings

• Information

Working with Families
www.transitioncoalition.org

TA Alliance for Parent Centers
http://www.taalliance.org/

• Person-centered
planning

Family Functions

www.transitioncoalition.org
Working with Families online
module

Affection, Self-esteem, Economics, Daily care,
Socialization, Recreation, Education, Spiritual
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Building Relationships with Families

Knowing Families: Family Systems Framework

•Family members attend meetings

Learn to LISTEN

• Stages and Transitions

•Transition = family as a whole
•Involved in decisions

• Changes in Characteristics

•Flexible to meet with families

• Changes in Functions

•Agreement on outcomes

INVITE Involvement
Pay attention to family
concerns & postschool
outcomes

• Changes in Life Roles

•Information

Coming Together for the IEP
•Prepare in advance
•Connecting and getting started
•Sharing visions and transition outcomes
•Reviewing levels of performance &
assessments
•Sharing resources, priorities, concerns
•Developing goals and objectives
•Specifying placement and related
services
•Summarizing and concluding

Identify transition cycle of
the family

Family Life Cycle

Exchange information

•Person-centered planning
www.transitioncoalition.org
Working with Families online
module

Building Relationships with Families
Areas most wanted by families in one study

Building Relationships with Families
•Share information and
resources
•Use multiple formats & ways to
provide information
•Ensure reciprocity
•Informal and frequent
communication
•Arrange linkages with other
families and available supports

•Listen empathetically
•Share information
•Communicate family meaning
•Focus on family identified issues
•Reliably respond
•Meet in friendly places
•Tell personal stories

Critical Elements of Transition:
Assess for Quality

• Ideas listened to
and respected

Transition to
Adulthood
Student
Involvement

• Opportunities to
learn about
options
• Self-advocate

Self-Directed IEPs http://education.ou.edu/zarrow/

• Types of adult services
• Basic facts about transition
• Instruction
• Role models
• Sexuality
• Self-care
• Getting along with others
• Taking responsibility

•

• Guardianship and estate planning
• Role of IEP team members
• Criteria for evaluating IEP
• Postschool options
• Social Security

Importance of Self-Determination
• Decision-making
skills and
opportunities
• Invited to attend
meetings

The Self-Determination Synthesis Project
http://www.uncc.edu/sdsp/

•

“Self-determination refers to an individual's awareness of
personal strengths and weaknesses, the ability to set goals
and make choices, to be assertive at appropriate times,
and to interact with others in a socially competent
manner. A self-determined person is able to make
independent decisions based on his or her ability to use
resources, which includes collaborating and networking
with others. The outcome for a self-determined person is
the ability to realize his or her own potential, to become a
productive member of a community, and to obtain his or
her goals without infringing on the rights, responsibilities,
and goals of others. .”

• Self-Directed IEPs
• Parent info. to
support students

From: Serna, L., & Smith-Lau, J. (1995). LEARNING WITH PURPOSE: SELF-DETERMINATION
SKILLS FOR STUDENTS WHO ARE AT RISK FOR SCHOOL AND COMMUNITY FAILURE.
Interventions in School and Clinic, 30 (3)
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Self-Advocacy and Self-Determination. What it looks like
Instruction and
experiences focus
on problem-solving,
decision making,
goal-setting, and
communication

Students learn the
skills to advocate
for necessary
accommodations in
postsecondary,
employment and
community settings

Skill development
incorporates
training on selfadvocacy and
self-determination

Students
participate and
make decisions in
IEP planning
process & with
transition goals

Self-Advocacy and Self-Determination
Choice making
(informed/realistic)
Decision making
Problem solving

Risk taking,
independence and
safety
Internal selfregulation
Self-instruction

Positive perceptions
of self-efficacy

Locus of control

Self-advocacy and
leadership
Self-awareness

Goal setting and
attainment

Self-knowledge

(http://e ricec.org/digests/e632.html) M. Wehmeyer

Critical Elements of Transition:
Assess for Quality

Critical Elements of Transition:
Assess for Quality

• Enroll in instructional
program to meet needs
• Social inclusion

• Academic instruction tied
to outcomes
National 18-21 Database:
www.transitioncoalition.org Think College
www.thinkcollege.net

Transition to
Adulthood

• Vocational instruction &
experiences

Transition & Instructional Strategies
http://www.ncset.org/topics/default.asp

• Independent living skills

Transition to College website
http://www.transitiontocollege.net/

Curriculum
&
Instruction
Comprehensive School Reform:
http://www.centerforcsri.org/

• Functional curriculum
reflects outcomes
• Natural & ageappropriate

• Inclusion leads to positive
outcomes
• Decision-making process
used

• Social, interpersonal &
recreation

On Campus Outreach Resources
http://www.education.umd.edu/oco/

• Gen. Ed & Voc. Ed. get
support

Transition to
Adulthood

• Accommodations on IEP &
State and District Tests

Inclusion,
Access &
Accountability

• Transition Programs
Post-HS for ALL students

http://www.gatesfoundation.org/Education/
http://www.srnleads.org/

Critical Elements of Transition:
Assess for Quality

Critical Elements of Transition:
Assess for Quality
• School-business
partnerships

• Process for identifying
needs

Interagency
&
Community
Services

• Formal & informal supports

• Ongoing Process to
identify strengths,
interests & needs
related to
postsecondary goals

Transition
Assessment

• Accurate information
• Interagency agreements
Transition to
Adulthood

Transition to
Adulthood

• Local councils
• Collecting Postschool
Outcomes

Community Resource Mapping:
http://www.ncset.org/publications/viewdesc.a
sp?id=939

• Individualized
• Real-world settings
• Student-centered

Transition Assessment: The Big Picture
http://www.transitioncoalition.org

• Formal & Informal
Methods

Interagency and Community Services:
http://old.transitioncoalition.org/ics/index.html
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IEP Results Process for Transition Services
(adapted from: O’Leary, 2005 )

The First Call to Action
Step 1:
Measurable
Postsecondary
Goals

Age
Appropriate
Transition
Assessments

Step 2: Present
Levels of
Academic
Performance

Step 3:
Needed
Transition
Services

Step 4: Annual
IEP Goals

• Education or
Training

a. Course of Study

Step 5:

b. Needed Services:

• Employment

•

Instruction

Summary of
Performance

• Independent
Living

•

Related Services

•

Community Experiences

•

Employment and other postschool adult living objectives

•

Daily Living skills &
Functional Vocational
Assessment (when
appropriate)

Definition
Age-Appropriate Transition
Assessment DCDT Endorsed
Age-appropriate transition assessment is an on-going
process of collecting information on the youth’s needs,
strengths, preferences, and interests as they relate to
measurable postsecondary goals.

Neubert & Leconte 2013

Definition
Age-Appropriate Transition
Assessment DCDT Endorsed

Definition
Age-Appropriate Transition
Assessment DCDT Endorsed

This process includes a careful match between the characteristics of
the youth and the requirements of secondary environments and
postsecondary environments requirements along with
recommendations for accommodations, services, supports and
technology to ensure the match.

Neubert & Leconte 2013

Youth and their families are taught how to use assessment results to
drive the transition requirements in the IEP process, develop the
Summary of Performance (SOP) document, and advocate for needed
or desired supports to succeed in meeting postsecondary goals.

Neubert & Leconte 2013
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Definition
Age-Appropriate Transition
Assessment DCDT Endorsed

Definition
Age-Appropriate Transition
Assessment DCDT Endorsed

IDEA 2004 does not define “age-appropriate” and state policies vary
regarding when transition assessment should begin or what it should
entail (Morningstar & Liss,2008).
Consider the youth’s chronological and developmental ages.

Neubert & Leconte 2013

As an on-going process, transition assessment…
Must be updated annually
Reflects the students evolving needs, preferences, strengths and
interest through the exploration process
Is supported by the collection of data that tracks and evaluates the
student’s progress toward the articulated post school goals and other
achievements set out in the IEP
Includes a continuous dialog with the student and family on how to
use new information from TA
Neubert & Leconte 2013

Definition
Functional Vocational Evaluation
DCDT Endorsed

Definition
Functional Vocational Evaluation
DCDT Endorsed

Stated clearly as a provision of service for transitioning students

A strategy, a framework, and a process for gathering and
interpreting relevant information regarding a student’s vocational
potential and planning.

Involves the functional capacity of the individual specifically as it
relates to work and vocational potential

Incorporates a systematic method of valid assessments, formal and
informal to collect, synthesize, and communicate student centered
information.

Often relates to students requiring a Level III assessment approach
for its comprehension
Neubert & Leconte 2013

Castiglione, et al

What Transition Assessment is not………….
Incidental

A one-time event

Use of just one assessment

Something done for the first
time at age 17,18,19…..

Woodcock Johnson IV
A single perspective (interview
with the student)
Observation reporting only

A screen time process for a
student or parent

1. Assessment Plan

Crafting the
Processes

Unverifiable information

A collection of data that goes
unsynthesized through holistic
means

A collection of data that remains
in a file without being
incorporated into a student’s
plan/IEP

Completed by a special
education teacher who has had
no training

Information that is left unshared
with the student and family

How to do it!

2. Assess:
▪ Observed
▪ Tested
▪ Expressed
3. Synthesis (everyone misses this one)
4. Develop post-secondary goal statements
5. Develop IEP:
▪ Annual Goals
▪ Transition Services to accomplish those goals
▪ Course of study
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Everyone should
know when to ask for
professional help

Common Substantive Problems
• Failing to conduct age-appropriate transition assessments
• Failing to include appropriate measurable goals
• Failing to provide transition services needed to assist the
student in achieving his/her goals
• Failing to link assessment, goals and services

Potential litigation, severe disabilities, lack of time and
professional knowledge/expertise,

• Failing to develop summary of performance statement for
student who graduate or age out of IDEA

Endrew F. Decision Supreme Court Decision

Questions focus the Transition Assessment process

• “[The IEP] must be appropriately ambitious in light of his
circumstances, just as advancement from grade to grade is
appropriately ambitious for most children in the regular
classroom.”

• What does this individual want to do for work after high school
ends?
• What does this individual want to learn after high school ends?
• Where does this individual want to live after high school ends?
• Add the particular concerns from the team…what does the team
need to know to inform the IEP?

https://assets.ctfassets.net/p0qf7j048i0q/511CxpkAUtvhkmo12TyfxB/4caff31d3f5bcdd2d3004101db0f1403
/qa-endrewcase-12-07-2017.pdf

• Formal assessments
•
•
•
•
•
•

How do we
assess?

Student driven whenever, wherever possible
Use of multiple perspectives
Use multiple tools
Explain variables
Cross-reference, cross-verify
Student and team decides on priorities and
ongoing assessment process
• Prognostication
• Conduct an interpretation meeting-share all
findings to the satisfaction of understanding
by the student and the family
• Organization materials in order to create a
Transition Portfolio

• Commercially available instruments

How do we
assess?
Methods

• Informal assessments
o Checklists
o Inventories
o Structured interviews
o Observations
o Ecological assessments
o Situational assessment (community
based, performance work samples)
• Background reviews
• Curriculum based assessments
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Who does the assessing?

Who does the assessing?
• Best = professional evaluator
Who has been certified and/or gone through formal training
Could do all or minimally – the vocational piece (CVE designation)

• Good = Transition Specialist who is certified
• Good = Trained school professional
who has testing and evaluation/report writing knowledge and
understands transition

Competencies to conduct comprehensive transition
assessment
• How to use information gleaned from planning
• How to select methods based on individual strengths & interests
• Knowledge of TA methods
• Access to forms & methods to assess environments
• Teaching skills (how to assess environments) for parents and students for post school

• Okay = special education teacher
• Ineffective = Someone without training or knowledge

• Knowledge of vocational education or career or technical education methods, models,
curricula
• Knowledge of school & post school services

Who does the assessing?
Competencies to conduct comprehensive transition
assessment
• Knowledge of scope & role of agency
personnel
• Knowledge of systematic process;
understanding on how to use assessment
data and be able to match

• Manage time to development collaboration
efforts and researching options (inside and
outside of school)
• Coordination skills: coordinate assessment
gathering process

• Interpret congruence

• Effective communication skills

• Synthesize assessment information

• Leadership skills (lead IEP team through
Planning)

• Translate information to goals
• Collaboration skills

• Independent Living Skills
• Community Participation

 Independent Living

-the what of it…
• Career/Employment
• Independent Living
- Includes community
participation
• Education and Training

Self Determination skills are the foundation!

• Meeting facilitation skills

What should we assess?
• Daily Living Skills

What should we assess? The Assessment
Schematic

What should we assess?
Money Management/Consumer
Awareness
Food Management
Personal Appearance and
Hygiene
Health
Housekeeping
Housing
Transportation
Educational Planning

Job Seeking Skills
Job Maintenance Skills
Emergency and Safety Skills
Knowledge of Community
Resources
Interpersonal Skills (social)
Legal Skills
Pregnancy Prevention/Parenting
and Child Care
Technology

 Independent Living
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What should we assess?
Preferences

Employability skills

Career interests

Need for assistive technology?

Aptitudes and abilities

Employment related
accommodations

Specific skills/knowledges

Independent
Living Check
List

Personality & temperaments

Attitudes & motivation

Information regarding training
needs

Social skills

Transportation

Physical and medical
characteristics

Review file


Learning styles

 Independent Living

Employment & Career

What should we assess?

Method of Triangulation-Mitigation of Disability

“What’s the point?”
• “There is a great deal of skills required to access adult learning
opportunities.”

Natural
Occurring
Environment

Industry
Standards

• We don’t stop learning after graduation – learning is a lifelong process.
• “The point is to give students with disabilities who have the desire to
learn, the skills and the expectations to do so, and continue doing so
throughout their lifetime.“

Realistic
Supports &
Accommodations

Natural
Skills &
Abilities



Natural
Skills &
Abilities

Realistic
Supports &
Accommodations

Employment & Career



Education and Training
Grigal & Hart 2010

What should we assess?

What should we assess?

There are twelve core components to selfdetermination:

• Academic Skills (review evaluations)
• Study Skills
• Learning Style

1. Choice making

• Career development

2. Decision making

• Self Determination (Self Awareness, Disability Awareness, Advocacy)

3. Problem solving

• Personal Management (Executive Functioning)

4. Goal setting and attainment

• Assistive Technology and Accommodation Needs

5. Risk taking, independence and safety

• Personal Management Skills

6. Internal self-regulation

• Legal Protections (Disclosure, 504/ADA)
J. L. Imperatore 2012

Self Determination
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What should we assess?

Reliable Transition Assessment Resources

There are twelve core components to self-determination:

4. Self-advocacy and leadership

• The Transition Coalition “The Big Picture” training http://www.heath.gwu.edu/resources/directory-ofmodules provide an introduction to transition
transition-websites/transition-assessment
assessment, along with information to assist users in
fine-tuning a current transition assessment process. • The National TechnicalAssistance Center On
Transition (NTACT)’s Age Appropriate Transition
http://transitioncoalition.org/transition/module_ Assessment Toolkit provides an overview of the
transition assessment process as well as sample
home.php
instruments and links to additional resources.
• Web sites affiliated with the National Center on
https://transitionta.org/system/files/toolkitassessment
Secondary Education and Transition include
/AgeAppropriateTransitionAssessmentToolkit2016_C
resources on how to promote successful
OMPLETE_11_21_16.pdf
postsecondary options.

5. Self-awareness

NCSET; http://www.ncset.org/websites/default.asp

6. Self-knowledge

• The HEATH Resource Center at George Washington
University has compiled information about and links
to a variety of assessment tools.

1. Self-instruction
2. Locus of control
3. Positive perceptions of self-efficacy and
outcome expectancy

Self Determination
Wehmeyer 1997

Reliable Transition Assessment Resources
•Division of Career Development and Transition (DCDT),
http://www.dcdt.org/
•Zarrow Center for Self-Determination,
http://www.ou.edu/content/education/centers-and-partnerships/zarrow.html
•Think College, www.Thinkcollege.net
•Vocational Evaluation Career Assessment Professionals, (VECAP),
www.vecap.org

Reliable Transition Assessment Resources
•AccessCareers, DO-IT (Disabilities, Opportunities, Internetworking, and
Technology), www.uw.edu/doit/Careers/
•Center for Parent Information and Resources
http://www.parentcenterhub.org/

•I’m Determined: http://www.imdetermined.org/

•Virginia Commonwealth University Rehabilitation Research and Training
Center, http://www.worksupport.com/

The Individual Education Plan

The IEP
For students approaching the end of their secondary school education, the IEP must
also include statements about what are called transition services, which are designed
to help youth with disabilities prepare for life after high school.
IDEA requires that, beginning not later than the first IEP to be in effect when the child
turns 16, or younger if determined appropriate by the IEP team, the IEP must include:
•measurable postsecondary goals based upon age-appropriate transition assessments
related to training, education, employment, and, where appropriate, independent
living skills; and
•the transition services (including courses of study) needed to assist the child in
reaching those goals.
Also, beginning no later than one year before the child reaches the age of majority
under State law, the IEP must include:
•a statement that the child has been informed of the child’s rights under Part B of IDEA
(if any) that will transfer to the child on reaching the age of majority.

• Developing the
Transition
Component of the
IEP
The transition
components of the
IEP are a part of
the student's
regular IEP.

• It is not a
incidental
document, or a
separate piece.
• There is no such
thing as a
"transition IEP."

• “The legal
significance of
transition, being
but one aspect of
the IEP process, is
substantial.

Wrightslaw.com
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What do “measurable postsecondary goals” mean?

The IEP
• Development of
the plan is the
articulation of the
postsecondary
goals.

• The annual goals
and the transition
services MUST
align, be relevant
and challenge the
student.

• Aligning the IEP
goals and services
with only
immediate and
available resources
within the school
district does not
align with IDEA
2004.
• Avoid cookie cutter
programming and
services that are
repetitive across
student census.

What do “measurable postsecondary goals” mean?

Ed O’Leary (2006)

• Goals stated so that we can measure the extent to which they were
achieved & schools' role in planning

• We are NOT talking about IEP goals (“measurable annual goals”)
• We are talking about postschool outcomes explicitly stated and then
planned for with 1. transition assessment, 2. transition services, 3. IEP
goals, 4. interagency collaboration to ensure most likely achievement
• Education/training & employment are required
• Independent Living (“if necessary”)
• May change several times over the course of the student’s education
• If work/career is not relevant, an independent living goals must be
written

Ed O’Leary (2006)

Examples (from NSTTAC):

Upon completion of high school…
• I will enroll in the Associates Degree program at Ocean County Community College
in August of 2009. (separate, education/training)
• I will get my undergraduate degree in history and education, to become a high
school social studies teacher. (combo: education/training & employment)
• Paulo will independently prepare for work each day by dressing, making his bed,
making his lunch, and accessing transportation. (separate, independent living)
For younger students….
• I will work with animals
• I will go to school to learn about computers
• I will live in my own apartment with a roommate

Transition
services
(including
courses of study)
Transition services must be
based upon the student’s
needs, strengths,
preferences and interests
and focus on the desired
postsecondary goals for
the student.

➢The transition services that must be
considered by the IEP team during
the planning process include:
➢instruction,
➢community experiences,
➢related services,
➢the development of employment and
other post-school adult living
objectives,
➢and when appropriate, acquisition of
daily living skills and functional
vocational evaluations.

Course of Study
• “multi-year description of coursework to achieve a
student’s desired postschool goals”
• “meaningful to the student’s future and motivate the
student to complete his or her education”
• “attention on how the child’s educational program
can be planned to help the child make a successful
transition to his or her goals for life after secondary
school”
(O’Leary, 2005)
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Summary of Performance
A comprehensive
evaluation..
“shall not be required before
the termination of a child's
eligibility under this part
due to graduation from
secondary school with a
regular diploma.”

Indicator 13
SUMMARY OF PERFORMANCE
“… a local educational agency
shall provide the child with a
summary of the child's
academic achievement and
functional performance, which
shall include recommendations
on how to assist the child in
meeting the child's
postsecondary goals.”

Currently, Indicator 13 requires States to report data on:

“Percent of youth with IEPs aged 16 and above with an IEP that
includes appropriate measurable postsecondary goals that are annually
updated and based upon an age-appropriate transition assessment,
transition services, including courses of study, that will reasonably
enable the student to meet those postsecondary goals, and annual IEP
goals related to the student’s transition services needs.

IDEA 2004 Sec. 614c (5)

Indicator 13
Currently, Indicator 13 requires States to report data on:

Transition Related Indicators
Indicator 13:
▪ Measurable Post School Goals

There also must be evidence that the student was invited to the IEP Team
meeting where transition services are to be discussed and evidence that,
if appropriate, a representative of any participating agency was invited to
the IEP Team meeting with the prior consent of the parent or student
who has reached the age of majority.”(20 U.S.C. 1416(a)(3)(B))

▪ Reviewed Annually
▪ Age-Appropriate Transition Assessment
▪ Transition Services
▪ Course of Study
▪ Annual IEP Goals
▪ Student invitation
▪ Parent Consent to Invite Agencies

High level form from NTACT

Effective Practices and Predictors Matrix
(a) evidence-based, (b) research-based, or (c) promising
November 2019 update

https://transitionta.org/effectivepractices
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